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Sarah Steele [00:00:03] Hi, my name is Sarah Steele, and I'm a teacher for students with Visual impairment at the Texas School for the Blind and Visually Impaired in Austin, Texas. And I teach in a classroom with students who are DeafBlind and have multiple disabilities. 

Julie Lemman [00:00:18] Hi, I'm Julie. I also am a teacher at Texas School for the Blind and Visually Impaired. I've worked there since 2013 and I am a teacher of students with multiple disabilities, including students who are at DeafBlind. And I'm currently a classroom teacher at TSBVI. 

Sarah Steele [00:00:34] We're so happy that you're here today watching our presentation today. We're going to talk about remote learning and how to breathe through that and just give a little bit of a depiction of what our experience has been. And hopefully there will be some helpful takeaways through what we share today. To begin, Julie and I thought we would share a little bit about our classrooms and kind of the philosophies that we both have in common and how we deliver our instruction. We teach middle and high school age students who again have multiple disabilities, including students who are DeafBlind. We both teach in self-contained classrooms and we focus on developing communication, concept building through Hands-On and real world experiences, and we both value and teach a lot towards social emotional learning. The core curriculum, academics and the Expanded Core Curriculum are infused into functional routines that we center on our students strengths and their individual interests so that they're really meaningful and fun and provoke curiosity to learn. 

Sarah Steele [00:01:53] So to begin, we thought we would just start right off the bat with what we kind of think is the core of this pandemic experience and trying to connect with the families. Families come in all shapes and sizes and forms and students, their situations we recognize really vary. So we try to keep that in mind as we go through this presentation. And again, we have what our experiences have been so far with the students and their their guardians and parents. So we'll speak as broadly as we can. But I think that something that's really important just overall is to check in with your families, to see how they are to begin with. That's at least what we did and -- when this all first started. And I think that we're in the pandemic for some time now and we've been able to go through waves of kind of going through a summer break, coming back to fall, you know, every district and place in our country kind of looks a little different with how things are being handled in terms of when and what degree we're going back for remote or in person, and kind of what all the anticipation might look like the with those certain qualities. 

Sarah Steele [00:03:16] So I think that there's going to be further opportunities to continue to have this renewed check-in with families. So really what we're saying and what we want to let you all know is that checking in with them, seeing how they are and creating that space for understanding for how their student is doing at home, we can do that by just listening. And if that looks a little informal, just I think making a safe space for for your families to know that they can be heard is a really important first step. So based on what you hear the parent or guardian explaining in those conversations, you might be able to kind of, incidentally, just observe what kind of major instruction points might be really necessary in the ways in which you may or may not know your student at this point. So what therefore can we begin to build upon for for where they are in the space that they're in right now relative to their IEP? And what is the best way to communicate with families? Phone calls, remind messaging or texting, emailing and how often. These are when I first went into this, I think just back in March when this all happened. It was a really overwhelming idea to me to think about how I don't want to overwhelm the families of my students by figuring out "how are we going to have a connection ongoing in this way?" So I just ask them. I figured that was the easiest way. Just seeking their preference was a really helpful and productive outcome for I think Julie and I both and from a lot of our colleagues at the school we teach at, just really getting the input from the families has been relatively the most successful kind of having ongoing communication. And being able to build a foundation at the start of the year or start of a semester, start of coming after a break. There's a lot of different areas that can be viewed as a new beginning, I think. But really in those those cornerstones of beginning a new semester or a new school year, I thought those those are some really important times to just kind of refresh and ask the parents and kind of touch in on what their preference is in terms of communicating. 

Sarah Steele [00:05:54] It's really important that we remember that the parents and the guardians, the families, they and the student are crucial parts of the IEP team. Considering the the perspectives that they hold, they differ from ours based on their experiences as mothers, fathers, siblings, aunts, uncles, etc.. I am a sibling of an older brother who has a disability. And I can tell you firsthand from my experience that that is something that I really hold to be valuable and other people in professional settings can give me some acknowledgment of that. It really helps to feel heard and to build a collaborative team. So considering adverse childhood experiences, otherwise known as ACEs, coined by Suzanne Zeedyk, which is a really phenomenal resource. If you haven't heard of ACEs and of Susan Zeedyk we have included a little link for referencing her and maybe learning a little bit more about what she has researched and published. This kind of information really kind of informs basically what has your student been through in their life and kind of how do you use that information to be really considerate about how you deliver their instruction and compose like what the lessons are that you're trying to implement for them. So considering not just in any kind of context is really important, especially when we layer on all of the components of virtual learning -- what that brings. So we'll get into that a little bit more so. 

Sarah Steele [00:07:36] And in this slide, I just kind of talk a little bit about how I had in back in March. I had just really different family preferences for -- I had three students at the time and each of their families had really different communication styles, so I adapted to that. And I think just Julie and I were really reflecting together and thinking about how crucial it was for us to just be really flexible. And I think having each other as colleagues and having our other network of colleagues and even our family friends, I think it's really nice to balance those relationships out to make sure that we can have the endurance to feel flexible. Because I think something to note throughout all of this and to keep in mind is that we're all human and we're all going through this. So, you know. 

Julie Lemman [00:08:38] So on the note of family engagement and kind of as Sarah has mentioned, I had a student, both Sarah and I, our students went home for spring break in the spring semester and then they didn't return. Our school closed in the meantime. So it was really important to figure out what worked for the families that we were supporting directly. Something that I found very helpful was that one of my students went home to a family who's just learning sign language. They had a lot of the basics, but we wanted to provide them a resource that was meaningful for them and based on what my student, Preston, was already doing at home. And so I shared a Google doc with Preston's mom. And she -- every day as she was able to she went in and -- it was a live doc that we could just collaborate on as we needed to. She just wrote a bullet point of every activity that Preston did for the day. And then I would go through that throughout the week and see like, OK, so Prestons often like going and jumping on the trampoline or wanting to listen to music or going to get the mail. And so I collaborated with Danielle Caren, who is a residential instructor at our school and was Prestons residential instructor, and she is a certified interpreter. And she and I worked together to make an ASL video library centered on what Preston was doing at home. So this is a little screenshot of what it kind of look like. You can see it's organized. And then each video is a very short video of Danielle showing Preston's family the sign. And we found it to be really nice that it was a familiar face for them. So it just made it that much more accessible. Prestons mom knew who Danielle was. She had gone on a home visit with us just in February. So that was really nice and she really enjoyed that. And then we met once a week every Friday and Zoom and then kind of like reviewed the signs of that week and just ask questions and said, "OK, what do you need moving forward?" And it was just a very collaborative kind of free flowing communication activity that we did together, and it was really nice. 

Sarah Steele [00:10:58] So awesome. 

Julie Lemman [00:10:59] Alright, lets see.  And another way that we supported Preston was that he his own end wasn't something that was new. I mean, Sarah and I and many other teachers kind of experienced this where especially working as a residential school, one of the biggest steps for our students is generalizing a lot of these skills to their home setting everything that they're learning at school, generalizing to home. And so in order to support Preston's family and him developing and generalizing some of his O&M skills to his home setting, I collaborated with Ryan Conlin, who is a COMS at TSBVI and Preston's O&M specialist, and we made another video library within a Google Drive folder where Ryan made again very short 20 second videos of something like key O&M skills that Preston might be working on at home. Or that might be helpful for his family to support him and so he can continue to develop his independence in his home setting. So this is just a short video of Ryan describing trailing and in crossing. 

Ryan in video [00:12:21] So there's some verbal cues that we use consistently with the Preston when he gets indoors, I say "square off" and he knows to square off and he's going to go across a space, just go "straight across" is another straight across. Also, I use "protect your face." So that he'll know to get his hands up. So straight across, square off and protect your face. Are good verbal cues to use. 

Julie Lemman [00:13:00] And yoga is -- adapted yoga is something a lot of us use at TSBVI as a meaningful way to engage with the students, teach body awareness, movement. A lot of our O&M specialists support a lot of the yoga that we do at our school. And so my students all had a yoga routine that we would do once a week. And I felt that giving them access to that yoga at home was a nice routine that they could work on at home with their family. And at first I made a video with Heidi Anderson, another Orientation and Mobility specialist at our school, of just Heidi moving through the movements and through the entire yoga sequence. And then we share that with the families. And we kind of then notice that whenever each week, whenever we wanted to do the activity, that there was like some little ways that we can maybe support the families and how they could support the child and the student in their movements within yoga. And usually within those activities you don't want to necessarily have to keep giving verbal prompts or like making it seem like you're correcting the family member because you want just a natural flow to the routine. And of course, we never want to make it as though we're being critical because that's certainly never the case, but also wanting to ensure that the families and the parents supporting them have the tools that they need to support the student in the way that they might be used to from our classroom setting. And so Sarah and I got together and we made this video of how I would support a student through the activity. And then this video then I shared again with the families. And it was really great to see one of my students in particular. Like the next week, you could tell that his aunt, who is his primary caregiver at home, reviewed the video and she was already implementing some of these skills that we showed. And that was a really cool moment to see. 

Sarah Steele [00:15:04] That is really exciting. That's really nice to see. And I'll play just maybe the first few minutes of this so everyone can check this out. 

Julie in video [00:15:13] Everyone it's Julie here. So I just want to take a moment to give everyone some tips on yoga and how you can support your child at home during our yoga routines. I talked to Heidi and some input from her. This is another teacher at our school Sarah, she will be my student for today. So first thing's first is Om Namo. And so one tip that we have for Om Namo to guide your student or child to the right hand position, which is your hands on your chest, you can say clap your hands and stick together or hands on your chest. And so something that's key with yoga is that approximation is OK. So just because your student is not doing exactly what we were doing during the lesson, that's OK. So any version or any attempt that they're doing this kind of follow what we're doing is OK. So for Sarah can you clap your hands and stick together and you can kind of show her with your hands too what it looks like. And so if Sarah will do that or she can put her hands on her chest and that's fine. And so during Om Namo we just kind of model taking some deep breaths. And with yoga in general we usually try and sit in front of the student to do all of our activities. That way the student can follow what we're doing. So if we're moving left to right -- and I'll show you just a little bit -- I'm doing it myself and letting Sarah follow with me. And notice my hand is always underneath Sarah's hand. It's called hand under hand support. That way if Sarah needs to take a break then she can pull her hands away and I'll keep going. And then if wants to come back for me then I'm still here for her to continue following my lead. And so we try to not move our students hands or pull on them we just use our hands on our own and them follow us. So that's Om Namo hands at the chest. You can say "clap your hands and stick together." And there you go. There's your chest there. And they have -- if they want to anchor their hands on their chest, kinda like Sarah was just doing with her thumbs, that's OK too. Any  kind of movement like that is nice to give students an anchor so they can find where they are in space. 

Julie in video [00:17:23] So up after Om Namo -- so our second song is Fly Like a Butterfly. So we'll always give students and you guys some information. So for Sarah for Fly Like a Butterfly we're gonna put our feet together. And you're going to have your kneees apart, there you go. And some students that they can't have their feet perfectly together and they kind of will have -- like if they're not as flexible -- and they sit just kinda more criss cross that's okay. But what we're shooting for is feet together in this butterfly position. And so, the Fly Like a Butterfly you can listen to the song and she'll kinda tell you what to do. So we start with Fly Like a Butterfly, which is when we're moving our knees up and down. And you can kind of give them a gentle prompt on what that feels like. Some students might just do one leg and that's okay. However it is that they're able to participate we'll celebrate that. After Fly Like a Butterfly it is Sleep Like a Butterfly. And so that's again when you'll use hand under hand and that's when the student will lean forward. And so you can kind of guide their hands forward as comfortable as they are. And that's Sleep Like a Butterfly. And then after Sleep Like A Butterfly you Stretch Like a Butterfly. And so again I'm gonna give Sarah some support hand under hand and understanding and guide her hands up where she's big and stretch like the butterfly, stretch like the butterfly. 

Sarah Steele [00:18:47] Alright, and we created a 16 minute video for a specific student of Julie's, so we won't show the whole thing, but we just wanted everyone to kind of get an idea of a collaborative tool that you can do with a colleague. Maybe if you have like a friend or a spouse at home, you can ask them to try to help you create something like this for families. So, Julie, this was just such a great idea and something watching this now that I didn't really pick up on before is that you said that "it's okay" so often. And I love that because I think that's really just simple message. That is nice to hear regardless. But I think that... 

Julie Lemman [00:19:31] There's such simple things, too, that we can do. Like I purposely instead of having us sit on a yoga mat we're sitting on a towel because families might not have yoga mat at home, but they most likely do have a towel. So just to show them that it's OK, that it's not perfect or exactly what we're doing. 

Sarah Steele [00:19:46] Right, that's that's very considerate. I think those are really good things to keep in mind for all of the different kinds of families out there. OK, and so speaking of creating videos and just different kind of tools that we can send electronically to families, this video was something that I was given the idea from a friend and colleague, Lauren Allen, who is now a behavior specialist on our teams with our with our classrooms currently. But she suggested making a screen recording. I used an iPad from my classroom before it was sent to another student. I was able to hang onto it for a while at my house. And so I did a just a screen recording and kind of talked myself through what I was doing. But when you do screen recordings on any iOS device, it doesn't record any audio. So what I did was I saved the video and I uploaded it to my laptop and then using a -- I have a MacBook that I use from from my school. And so that has iMovie. And I'm just noting that because there might be different platforms in which you can do this on other software. But in iMovie I was able to upload that that screen recording video and then go over it with my voice that way. And it really wasn't really hard to do. I think I just practice it a little bit. And then I got the hang of doing that and created this video for a student who I was having a hard time getting in consistent touch with her family to offer instruction and just kind of really having a really hard time making sure that I was doing my job and meeting their needs. And reaching out and shoot -- this student was you know, I think it's just an example of being patient and just really keeping a consistent, respectful kind of approach. And eventually we really did get to collaborate a bunch, but it took a while. But one of the ways that I did that was by offering things that didn't necessarily have to do with direct contact. If I just emailed this video and it had to do with a prior request that was made by her mother regarding her IEP, which was to get some more training and using the specific app. So I'll just show the first few minutes of this. It's a really long video specifically for the student. But just to give you an idea. 

Sarah in Video [00:22:30] Hi there, this is Sarah Steele. I'm a teacher at the Texas School for the Blind and Visually Impaired in Austin, Texas. And this is a video tutorial that I've made specifically intended for parents at home who may have a child or teenager, young adult who would benefit from using the First Then Visual Schedule HD app. So I'm going to go ahead and get started. And when you first download the app, this will likely be what your screen looks like. So what you want to do is go to the bottom right and you'll find that gadget icon. Click on that. And then underneath the lock/hide features teachers section, you're going to see the first item is edit mode. Click the button to the right of the. It should turn green, and once you've done that, you don't have to really worry about too many other things at this moment because I'm just kind of showing you how to create a routine. 

Sarah Steele [00:23:35] OK, so I hope that you get the gist of that and we won't show you more, because it kind of goes on that way for a while, but if -- oh, sorry, go ahead, Julie. 

Julie Lemman [00:23:47] You know, I was saying that's great and I kind of like what you're saying too Sarah is like I found it really helpful. I made Google drives for each one of my parents to access as they are ready. And I just like dropped resources there. So that way they didn't have the sense of pressure like that. They needed to do something by a specific time. They could just go to as they were already and had the space to do so. 

Sarah Steele [00:24:07] Absolutely. And I'm glad you said that because I don't believe I really outlined any screenshots in this presentation about some of our Google drives lately, because I did the same thing for my students. But even creating just like the ASL videos that you did for your student, I did that with all of the materials and just different like "who, what, where" kind of kind of things to organize in their drives and made sure that the parents had all the passwords to that. And so I emailed this by sharing this video with the mother of the student I intended this for. And if anyone is wondering and is not familiar with this app, I believe it costs about $15 in the iOS App Store on a iOS device. So, lets see. And then, this is a really interesting part, and this is one of probably the most critical concepts for myself personally going through as a teacher, this kind of approach for how are we going to tackle remote learning, especially when it was really, really new to us and we were kind of just getting our footing. And now that we've been in this situation for some time and again, a lot of us have had different, very different experiences, I right now have students who are both remaining remote and are receiving in-person instruction. So kind of doing a dual instructional approach is even a whole other concept. But when we think about what that all means to the student just initially getting used to communicating through FaceTime or Zoom, that was all entirely, not entirely, but pretty pretty emergent for for each of my three students. And as we -- as things shifted and circumstances altered, as we came back from the summer break, some of the students came to the school and some of them remained at home. And so we had to really honor -- well, what will that mean in terms of the concept we're telling them and teaching that we're in we're all staying home or staying safe, and we're we're doing Zoom school. And so I think that for this specific student that's pictured here, if it weren't for us laying down a foundation of Zoom school, she would have had a harder time, and I would have had a harder time teaching her, that her friends were back at school. But she was she was still going to remain in her Zoom school. So the point is just that we really take things slow and steady, and that's kind of more of a current depiction of how that's applied for her. 

Sarah Steele [00:27:12] But kind of backtracking and going back to when the pandemic was really new. And for anyone out there with a student who is is experiencing some just really new concepts, which I imagine that's most of the students. And of course, it depends on every student is their own unique individual and within the spectrum of deafblindness, as we know, it's going to depend on the level of dual sensory loss that is each students experience. My students, just to have a little disclaimer, my students all have their primary mode of sensory output is there -- or input is visual. So this just happened to be a really dual just approach. So we have a screenshot here that you can see, and it's from a 30 minute Zoom session. So this was recorded back in late spring and it was after the student had only one-on-one FaceTime calls with me twice a week and then with her TA, who's pictured in the top left corner there once a week. And in those routines that were on FaceTime, her and I did a yoga routine, which was something we did in person before the closure happened. So it was familiar and we could draw on those common value shared experiences. And then with her TA and her once a week FaceTime call they just chatted. She loves her TA so much. And so that was just a very low demand kind of way to promote this idea that, "oh, we're connecting this way and signing together in this way." So if we continue, we'll see here that within this Zoom call, when it was the first time that it was my TA, myself and our student together, you know, she needed a few breaks and that was totally fine. So you see in this picture, in the screenshot, she's sitting on her glider that she uses when it's kind of like a relaxing chill space for her to go to to to feel calm. And she needed to kind of check out from the video call for a little bit. And we just kept it rolling and set it aside and didn't place the demand on her. But what was really intentional was that my TA and myself, we continued to talk and do cross talk and sign language and ASL for this recorded video, which we also made available for the student to to watch over and over again. Just because it happens to be something she loves to do and be able to zoom in on her own parts that are eally interesting to her. So that was something that we ended up repeating a lot, and it really helped to get her more acquainted with the concept of Zoom. And at the very last day, we had an end of the year party with her classmates, and that was actually pretty a pretty big deal for her. 

Sarah Steele [00:30:23] So we were really careful with not just throwing everyone in on Zoom together. We were just really considerate of, you know, how everyone's sign language levels are different and just the fact that expressive and receptive sign language is just very different when you're thinking of it, when you're considering it virtually. So there's just a ton of those layers that were in the back of my mind when I implemented these things. And the overall point is just really slow and steady and not placing too much demand on what what an outcome has to be. I think just really getting the student comfortable with being able to connect when connection is such an adverse thing. Oftentimes, if it's not being -- if they're not being met a lot of times in their life, that then I think this is something that we really should be really just compassionate about and take it nice and slow. And in this slide, I have a video that I'll just start to play that has no audio. Just so you know, it's a screen recording of a FaceTime call that the student and her intervenor, Danny here,  at her house, they did while I was doing my my yoga routine, following along with her and her following along with me. And it's just kind of getting those exposures of how we can do that together via FaceTime and this remote video conferencing kind of setting. So you can see she's prompting her and telling her one more and we're going to put her arms out. And it's beautiful. And so she's giving her a lot of praise. And, you know, the student, she's not doing every single step. And that is totally fine. So right now, her intervenor is telling her, "oh, look, Sarah is doing this stuff." And so another thing is that she really loves to look at her mouth in a camera lens. And so that's something that we were totally we weren't going to put any boundaries on that in a really strict way because we wanted to really make sure that this was a comfortable and relaxed and low pressure kind of activity that we were doing together. So just being able to give her that flexibility of partial participation and giving her that praise and acknowledging that her teacher is doing the same thing. Oh, like, "let's go check her out. What is she doing?" And keep in mind for the image that the student in her intervenor thought it was flipped. So really, my image was was much bigger for her to be able to visually access. 

Sarah Steele [00:33:15] So we could see in this next video or I'm sorry, this next slide, I have a just a few other, you know, lesson examples. And one of them is a link to making a mask where we kind of introduced the concept of masks. And later on and this was in the spring and this fall semester with the same students, I was able to kind of scaffold that and talk a little bit about more advanced reasons why we wear masks. But that was based on how they developed the experiences of needing to wear their own mask when they went outside for walks or went outside for going to school. For those of my students who came back to in person. Here is an anticipation story for a student who had to pick up a bag from the bus. And I'll just show this really briefly. This was in April and the student was remote and school was not going to open up again, but they had to go to the bus stop where the weekends home department at our residential school came and brought the students belongings so that families could go pick them up. So we did an anticipation story. I collaborated with his mother and got all of the information about what that experience is going to look like. And she was really specific with me that she was just going to get out of the car and go get it and that he would wait in the car and he'd watch her get it. He'd see the bus, which is a big deal. And he really loves looking at Google Maps. So I use that kind of picture specifically for that and really gave him a supported but clear like depiction of saying bye to that bus and that you're going to go back home and have your bag. 

Sarah Steele [00:35:08] So that's just one. One example and. See, in this video, there's there's a there's a vocational routine that developed actually while she was at home and this was to water plants in her parents yard. And this video just depicts her kind of, you know, in the beginning in August of this school year, participating in this routine. So she drops it and she waits a little bit and then she's going to pick up the hose and keep on going. And in the next slide, you'll see this is not even a full two months later where she is doing the same routine. And you can just kind of see based on the, you know, the routine and that consistency and her participating in this in like a weekly way with her intervenor at home, supporting her with sign language. She is -- you can see that she's getting more stamina in doing this and she really does enjoy doing this work. So that's another important quality. Is that it's an enjoyable routine. And that's been really great to pair with her budgeting routine and all these other things. So excuse me. There we go. 

Julie Lemman [00:36:43] So another topic that Sarah and I are very passionate about is social, emotional support and learning. And some primary examples or ways that you can support social emotional learning at home is offering consistent programming in line with student interests and built-In flexibility for success. And then also providing that structured time and unstructured time for students to hear and familiar voices and see familiar faces and just have that consistency during a very inconsistent and uncertain time, such as the pandemic. And so these are a few pictures of some materials that I made. One, the one in the middle is material, a game that I had developed that my student was already accessing prior to our school closure, that he then took home to to use that routine at home. And then on the right is another is a tool that I developed for him to access during summer. Both of these materials are focused on using a pen friend, which is a voice labeling system that is designed by MaxiAids, and it's primarily used with stickers that you could label clothes for someone who's blind or visually impaired or label pantry items that they can then use the pen friend recorder to touch the sticker and then a voice output tells you what the item is. But I had kind of used it and applying it to, for this student, who is primarily an auditory learner, he does have hearing and recordings are very motivating for him. And he is learning Braille. Braille is not so motivating for him. So I paired pen friend stickers with Braille to try and make it a little bit more motivating for him to participate in activities. 

Julie Lemman [00:38:38] In the next video I'll show you is this middle activity. It's a Braille matching game that I designed where he is working in a left-to-right sequence. He listens to a recording from a staff member. He identifies the first letter of the person's name. There's a Braille letter at the bottom, and then he goes to start his game board to find the tactile symbol and the Braille letter that matches. So this is just a fun and motivating way to kind of get him engaged in participating in activities that are centered around Braille to make it kind of less stressful and more fun. 

Sarah Steele [00:39:12] And it's also we'll see -- I'll play this, it's a really great example, Julie, of capturing a lot of different skill areas in one routine. So if you have a family who doesn't really have a lot of time to support their student, this is just -- you did such a great job with this in terms of capturing several different skill sets and made it really motivating for him. So let's see. 

Man in video [00:39:38] You can have more Gatorade when we're done. Oh, you just give those leftovers. 

Julie in video [00:39:46] First Braille game in. See you searching for that sticker there it is. What does mom start with? 

[00:40:05] [laughing in video] 

Julie in video [00:40:11] M! Yes, that's right! That's one, three, four, for M. Nice, Eddie. [clapping] Woowoo! Ride 'em, cowboy!  Move that sticker. You found the match. You gonna moved that over to the finished bin? All the way over to the right. There it is. Nice, Eddie! You got the match. Three more to go. 

Julie Lemman [00:41:11] He's so cute. 

Sarah Steele [00:41:14] I love that video. 

Julie Lemman [00:41:15] That was just a fun activity that him and his dad got to do together, too. And it was kind of a really fun opportunity for him and his dad to work together in a way that they don't usually work in. With his dad and many other guardians kind of being in that a little bit more of a teacher role and that primary support within those activities with us being the virtual kind of voice and support. So it was just a fun way to kind of see their bond develop as they had these more more opportunities to participate in these more academic activities together. 

Sarah Steele [00:41:46] It's very cool. Yeah, it's a really vulnerable situation for different reasons for all parties. The student, the teacher and the the parent or whoever is at home helping the student with the activity because it's just really different. It's a different kind of context for all of us. And I think that's such a good example of of you giving -- kind of modeling that language for the parent. And I think, you know, I know that in my experience, as I've been able to see how parents have modeled like different ways that they know their their child. And it's helped me build my relationships even further with my students. So that's such a cool example. I love that video. All right, everyone. 

Julie Lemman [00:42:34] So developing social skills in a remote learning setting. I do a lot of -- use a lot of social stories and social scripts and verbal modeling in my classroom for my students who have hearing and for my students who are DeafBlind. I mean, you can model verbal communication -- you can model communication in any form that the student communicates. So this is just a little description of kind of what social stories are. A social script and social stories are an evidence based strategy for teaching students the script might address a problem or a topic of discussion. You should use vocabulary and positive language that the student uses. And Carol Gray is best known for the development of social stories. And you can read more at the website that's been provided. Next slide. And one way that I primarily have been started using social stories and experienced stories is using the Pictello app, which is an iOS app made by AssistiveWare it costs $18.99 in the App Store. And it is something that I found that's been a really great tool for building literacy skills, social skills, communication, social emotional learning, as well as early access to VoiceOver by teaching students this tap and swipe and tap gestures, which are gestures that you would need to have to be able to access VoiceOver. So it's something that can be built upon. And again, this is Pictello. Can you can use font, you can use text for students who read text, you can use pictures and then you can also provide an audio component by making recordings within the stories. 

Julie Lemman [00:44:26] And so the next slide, I have another as an example of a Pictello story. And this one was from the beginning of the pandemic when Eddie was not super motivated to be active and to walk on campus or move his body and exercise. So what we did was we made a video, a Pictello story, of lots of people on what we coin as Team Eddie, of how we like moving our bodies. And then Eddie also he as he became more familiar with the social stories, he wanted to be an active participant and having his own recordings and hearing his own voice in these stories. So this video includes how Eddie also then moved his body so he could be a part of the story. 

Woman in video [00:45:19] Team Eddie moves! When Eddie moves his body he likes to go for a walk to find the swings. 

Man in video [00:45:42] Great cane travel Eddie! You're doing awesome! 

Man in video [00:45:53] Way to go Eddie! We are doing great on the swing set. 

Eddie in video [00:45:59] [laughing]. 

Man in video [00:46:02] Should we cheer for the swing? Three, two, one, hooray swing! 

Eddie in video [00:46:14] [laughing]. 

Woman in video [00:46:14] When Laura moves her body, she likes to lift weights. 

Laura in video [00:46:23] Hey, Eddie, it's Laura. And while I've been home, I've been trying to move my body, and one thing I'd really like to do is lift weights. Alright, gonna do some bicep curls. Count with me. One, two, three, four, five, six, seven, eight, nine, ten. Shall we cheer? Woooo! [clapping]

Julie Lemman [00:46:54] So as you can see these stories we're just kind of a fun way that Eddie was able to feel as part of the community and we had a sense of community because we were all at home and we were all coming up with ways to move our bodies. 

Sarah Steele [00:47:08] That's for sure. 

Julie Lemman [00:47:11] Gaining experiences even from a remote setting. And then this is one more quick video of Eddie practicing some chores at home, and this is kind of a really proud moment for all of us, including Eddie. It was him -- you could see in the previous video that I kind of introduced Eddie in his video and what he was doing but for this one after Eddie had some consistent verbal modeling and kind of understanding and listening to how we use our own social scripts. Eddie was given a verbal model of a social script for introducing a chore that he and enjoys doing at home. And this is Eddie presenting himself and his own chore that he likes to do at home. 

Eddie in video [00:48:00] I'm Eddie and my chore is I like to sweep! [cheering]

Man in video [00:48:12] Start sweeping! Go, go, go! [cheering] 

Julie Lemman [00:48:24] So Eddie is using O&M, he's using independent living skills, he's using social skills, he's using self-determination. So it's just a really fun way to get him involved in his IEP and in his programming. And this is another -- an example of another Pictello story. And I like this one because we share a story with Eddie and then he has the opportunity to make his own choice. And he shared a story with me that he wants to share. And an interesting part of this particular lesson was that before the pandemic, before our school closure, we had a lockdown drill at our school. And Eddie is someone who really thrives and is dependent upon really consistent programming. And a lockdown drill is something that's very different and something that he has limited experience with. And it kind of disrupted our morning flow. And so it was a little bit stressful for him. And so we then made a another social story about the lockdown drill and kind of modeled a lot of language for him about how it can be stressful and about when we feel stressed, we can take some deep breaths. And also we made sure to include at the very end how the lockdown drill finished. And we all got the cheer and that as a story that he then chose a lot to continue listening to throughout the semester, because I think it really seemed to help him. And just -- in kind of reframing a stressful experience to something that was shared that he had support in and that he got through and that we all got to cheer for at the end. So here's a little video of him choosing and sharing part of his lockdown drill. 

Woman in video [00:50:19] Jordan is your TA. Here's Jordan, swipe and tap. 

Jordan in video [00:50:31] Woowoo [cheering] Eddie! Hi, Eddie, this is Jordan on Tuesdays, we make juice with Isabel, we use apples and oranges, carrots, ginger and lemon, and then we go take it to John and Daniel. Have a great day, Eddie. 

Woman in video [00:50:46] OK, Jordan. Swipe and tap. Christine, Jewelz, Laura, Heidi, Julie, Jillian, Kim, Erica and Jordan are all a part of Team Eddie. Go Team! The end. 

Julie in video [00:51:09] [indiscernible] I love Team Eddie.

Eddie in video [00:51:15] [laughing]. 

Julie in video [00:51:15] Hey, Eddie, would you like to pick a story on your iPad to share with us? You can practice doing that swipe and tap. 

Man in video [00:51:36] [indiscernible] 

Julie in video [00:51:36] Eddie if you play one for us then we can we can end with Special Olympics.

Man in video [00:51:42] That's the lockdown drill. Up up and away. 

Woman in video [00:51:45] [indiscernible] Let's hear it! 

Eddie in video [00:51:52] [laughing]

Julie Lemman [00:51:57] Woohoo! Lets see a swipe and tap. 

Man in video [00:52:23] [indiscernible] Swipe. And tap.

Video [00:52:35] Have a lockdown. 

Man in video [00:52:36] Swipe and tap. [indiscernible]. 

Video [00:52:39] A voice comes on over the intercom that says, "lockdown drill. Attention staff this is a lockdown drill." [indiscernible] 

Man in video [00:52:58] Ready to swipe and tap? Swipe. And tap. 

Julie in video [00:53:03] Nice, Eddie! Good job swiping and tapping.

Video [00:53:12] Attention staff, move to a safe interior room and lock the door. Lockdown drill. Lockdown drill. Move to a safe interior room and lock the door. 

Sarah Steele [00:53:29] That's really nice that he was able to reflect on that. 

Julie Lemman [00:53:33] Mmmhmm, and he participated in making that experience story to you. And like, we went and got the person who usually, like, announces the lockdown drill to make a recording of her doing it. So he had that familiarity as well. 

Sarah Steele [00:53:45] Oh, that's wonderful. That's very cool. And that is such an important part of experience stories of having the student be a part of that process. 

Julie Lemman [00:53:58] Something that I think a lot of us teachers experienced was having to perform and participate in doing an IEP meeting during a pandemic. And something that I found that I got a lot of really positive feedback was I made a PowerPoint, including lots of pictures and videos of my student Preston as his ARD input or IEP team meeting input during the meeting. And I always find that really important to include, you know, what their calendar system looks like, what their communication is, what they've been up to. IEP teams and families love to see videos of the student happy and enjoying learning at school. And this also happened to be a time that my student, he transitioned to his home district actually during this pandemic, during the spring school closure. So it was a really important conversation to provide as much information as we could from a remote setting when we weren't able to do what we typically would do during a big transition like that. So I just have a few examples where you can see us tactile symbol calendar system, a slide just that talks about his primary modes of communication and a little snapshot of what kind of that looks like that he uses. His sign is primarily influenced by conceptually accurately signed English and American Sign Language, et cetera, what his learning literacy medium is being tactile symbols. And then they included some some pictures of how he was starting to communicate, and this was something that was new for Preston. We were starting to introduce him to some basic pro-tactile learning and communication concepts, including having a three way conversation. And so I wanted to kind of provide that for his district and for his family to kind of plant some seeds of some long term goals for him to have access and continued access and growth and development within his communication, especially with having multiple conversation partners. And then this was he and I had a conversation, too, about, you know, what it is you want to do at home, what does he want to do at his new school? And so he said that he wanted to keep doing food preparation. He wants to wash dishes and he wants to do some cleaning at home. And then I included some pictures of him doing some of those things. 

Sarah Steele [00:56:39] All right. And so to kind of summarize our presentation, we just wanted to include a few tips, tricks and takeaways, one being to just be mindful of the stressors and the challenges that the families are taking on at home outside of remote instruction. And with that, there's just so much that are behind the scenes for everybody, including for ourselves, that we just have to kind of keep that consideration in the back of our heads when we're trying to breathe through getting connected or whatever kind of collaboration effort is being invested. And when sharing written routines and activities you can add a disclaimer to the families stating that the routine doesn't have to look exactly the way it's written. And it's OK. It's Julie who is saying it's OK. So generalizing skills to a home setting, it's a big leap for a lot of students. And the pressure to be taken off for the families is important for them to encourage the students and for them to be encouraged themselves to keep on trying. And we also will probably definitely learn something along that route as well. And then a huge, key thing is collaboration. Big, big capital letters, because we work with so many talented professionals, maybe near, maybe far, but we can definitely share their -- get their thoughts and get their creative ideas to help inform even how we can individualize that further for how we know our students. Or maybe they are reaching out to a professional who has worked with a new student that you're with. And to have a new student during a pandemic is a really tricky thing. And a lot of us have gone through that. So another big part of collaboration is collaborating with the families and considering them as a part of the IEP team and the student, too. So don't don't hesitate to reach out to your team, your IEP team and and ask questions. And this is just a page with links, if you go to the Paths to Literacy, you can maybe do some you can search for remote instruction. And if you if you find that, you'll see that Julia and I actually were able to kind of get together and publish a few articles, then it kind of goes into a little bit more depth on some of the topics we touched on here today. 

Julie Lemman [00:59:08] So I think you can also search our names and it should I think all of our articles are connected to each other as well. 

Sarah Steele [00:59:15] Perfect. OK. So and then just a few other helpful resources, so there's Paths to Literacy, if you just Google that, that it should come up and then looking into Open Hands, Open Access, it's a DeafBlind intervenor learning modules that are available online. Highly recommend setting up those. The National Center on Deafblindness Professional Development webinar series is actually kind of coming to a halt but they're all recorded and they're available online. And I've watched I've watched several of them later on when I wasn't able to, in real time, see them. But they're really helpful and they give a lot of really good information. And I'm just going to these --that Suzanne Zeedyk that I referenced earlier about the adverse childhood experiences. That's really nice to keep in mind and looking up Suzanne Zeedyk, because she's a wonderful person to just be familiar with in terms of our approach with students who are DeafBlind and have multiple disabilities. And another resource that isn't listed here that I would really recommend. I'm actually a professional board member of the National Family Association for DeafBlind. And soon there is going to be a article published that is going to kind of talk a lot of a lot more about intervenors and that's going to be really helpful. So if you can remember nfadb.org, that's a really good resource as well. And that is all Julie and I have to stop our share here. Thank you, everybody, for for tuning in. Thanks, Julie, for doing this with me. 

Julie Lemman [01:01:05] Yes, thank you. And I think maybe we could each give our emails. If people have more questions, you could feel free to email us. Mine my last name and my first initial lemmanj@tsbvi.edu. 

Sarah Steele [01:01:22] And mine is my last name and my first initial as well. So it's steeles@tsbvi.edu. 

Julie Lemman [01:01:33] Thank you. 

Sarah Steele [01:01:35] Thank you. 

