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Dr. Marina McCormick [00:00:04] Hello and welcome to Speed Coaching. My name is Dr. Marina McCormick, and I am looking forward to helping you in the next hour, learn how to have targeted conversations to improve student outcomes. So a little bit about me, I currently serve as the Region 4 Regional Day School Program for the Deaf Coordinator at Region 4 Education Service Center in Houston, Texas. The Region 4 RDSPD serves 400 plus students who are deaf, hard of hearing and DeafBlind ages birth to 22 across three school districts; Houston, Pasadena and Deer Park ISD's. I also work as an adjunct instructor for the College of Education in the Department of Educational Leadership and Policy Studies at the University of Houston. In my spare time, I am a wife of eight years and a mother to two wonderful sons ages seven and five. So as you might imagine, there is a lot happening in my little boat. And I would think that you are also not so different. 

Dr. Marina McCormick [00:01:25] So let's take a look at our road map today. First, we are going to take a look at what we mean when we say coaching, and then we will further define what speed coaching is. We will take a look at the speed coaching protocol and observe a session in action. Finally, we'll take a look at some common challenges that you might experience when trying to implement a protocol for the first time. So let's start by defining coaching. Consulting can be defined as to provide professional input or render services in the field of special knowledge and training, or more simply, one who consults with someone else for a common purpose. When acting as a consultant, the person is to advise a consultee on a plan of action. A consultation may be a one time event, such as when a teacher provides an overview of a student's assistive listening device for a special education classroom teacher. Typically, though, consultations on a particular topic are not longer than a few visits between the consultant and the consultee. Normally, the number of visits is around four to six. Coaching, though, is more than consulting. Dr. Jim Knight of the University of Kansas has said that coaching can be defined as partnering with others to analyze current reality, to set goals to identify and explain teaching strategies to achieve those goals, and to provide support until goals are met. 

Dr. Marina McCormick [00:03:16] And considering this definition, we can immediately see that coaching is not meant to be a one and done event, it is ongoing. It is contingent on the client and the client's needs. Rather than being the font of knowledge on a particular topic as we see in the consultant role, a coach is a facilitator for the clients learning, guiding the client to a destination of the client's choosing. When we have strong consultative and coaching relationships, we're able to foster deeper collective relationships in the form of collaboration and teamwork. Collaboration is when at least two people labor together or work jointly in cooperative interactions for a shared goal. Teamwork is a joint action then, where three or more people are acting collaboratively and cooperatively while simultaneously lowering their own personal prominence in order for the group to more effectively achieve the goal. We may find ourselves in an opportunity to coach, depending on the nature of the professional relationship and the goals our fellow co-educators have. For most of us, this is often necessitated by our relationship between the other members of the students team. 

Dr. Marina McCormick [00:04:43] So you may still be wondering if there really is a difference between coaching and consulting. As I discuss the following word pairs I'd like for you to be reflective about your current approach to supporting your students team. Check for each one if you're consulting or if you're coaching. In coaching, we're concerned with exploring our client's truth. What do they perceive to be the problem? In consulting, though, we're concerned with how our clients are executing a task. We don't really spend time understanding our client's current realities. Coaching is focused more on guiding the client and developing his or her professional practice. Consultants, though, have a focus on instructing with regards to a task. When we build capacity through coaching, we are saying that we believe that the client constructs the learning, the client discovers for himself how to solve a problem. In consulting, though, it is the consultant who is solving the problem for the client. In coaching, we are focused on internally driven growth, making sure that we are teaching people how to fish. In consulting, though, our clients are often very dependent on us as consultants for our outside expertise. Coaching is all about exploring possibilities together with our clients. However, in consulting, it is the consultant only who is providing possibilities to the client. Coaching believes that clients know the answers to their problem because our clients have a depth of expertise that we can tap into. Consulting, on the other hand, revolves around the mantra of "I know, I know as a consultant how to help you fix this problem." Coaching utilizes a facilitative approach, whereas consulting is more authoritarian. And then finally, coaching revolves around asking questions, whereas in consulting, we may listen to what our client's needs are and then state solutions. 

Dr. Marina McCormick [00:07:16] So remember, consultation, coaching, collaboration and teamwork are all related, but they are defined differently. However, coaching is a wonderful way to promote self efficacy for our clients. Coaching and consultation, as we just saw, do have different goals. So it is important that you be a guide on the side and not a sage on the stage. So now that we've taken some time to explore our terms, what do we mean then when we say speed coaching? I'd like for you to take a moment to think about how you spend your work week. If you had to represent your week in a pie chart, what percentages would you assign to the following: instruction, planning, meetings, ARD or IEP preparation, progress monitoring, coaching, other duties. Take a moment to pause the video and draw your pie chart, add your percentage labels, get a sense of how you spend your time during the workweek. When you're ready, press play to continue. So here is my week, I spend 40 percent of my time in meetings related to my program, 20 percent of my time is spent doing presentations of some sort, whether they be for an hour or an entire day. I spend 15 percent of my time in department meetings, at Region 4 Education Service Center. And 10 percent of my time is spent in statewide meetings and on budgeting. This leaves a measly five percent of my time to coach and support staff. That is not a lot of time, is it? What about your fellow co-educators? What all do they do in a week? Well, if your co-educators are anything like the teachers in the Region 4 RDSPD, they spend a large portion of their week providing instruction, followed by lesson planning. A small portion of their time is spent in campus meetings, leaving only a sliver of time for any additional support like coaching. 

Dr. Marina McCormick [00:09:54] How then do you capitalize on that small sliver of time to drive improvement for instruction? Speed coaching can offer a solution. You can speed coach when you say "hello" to your co-educator in the morning, when you visit her classroom before working with a student, or even while having lunch together. As you become more and more adept at the process, you'll find all sorts of ways to sprinkle coaching into your daily or weekly interactions with your fellow co-educators. Speed coaching, thankfully, is done through the use of a protocol. Why is that important, though? Let's dove a little deeper. 

[00:10:40] The speed coaching protocol was developed by Jo Ellen Killian, senior adviser for Learning Forward. Miss Killian had served as the organization's deputy executive director for many years. And she has authored several books on the topic of coaching, including her most recent publication, Assessing Impact. Miss Killian's protocol offers a way for us to engage with our fellow co-educators in less than ten minutes and walk away knowing that we are helping our co-educators improve their practice. If you want to know if you're really hitting the mark, practice using the protocol and see if you can have a powerful speed coaching session in less than seven minutes. 

[00:11:27] Now, you might be the type of person who is thinking to herself, "Why do I need to use a protocol? Just tell me what I need to discuss." The most important reason why we use a protocol is that the protocol offers us as coaches a structured process for having a targeted conversation in seven to 10 minutes. Protocols specify specific steps for you as a coach to follow, and because of that, they help keep you the coach on track. Protocols also encourage listening. Coaching revolves around asking questions as we discussed earlier. By following the protocol, you are ensuring that you're doing just that. Protocols also respect the expertise and knowledge that your co-educator has. By asking your co-educator questions, you're letting her be in the driver's seat and acknowledging that you do not know anything about her particular problem and that she is the one with the most in-depth knowledge of the situation at hand. Protocols also allow you to keep focused. As mentioned just a few moments earlier, it can be easy to get off track without a set series of outline steps and by following the protocol, you ensure that you stay on target for the limited time that you have. 

[00:12:54] Now, this is perhaps the most important point to keep in mind as you practice using the protocol. The goal is not to ask every question in perfect order and to get the conversation finished in seven minutes or less. The goal is to have targeted conversations that help your co-educators better the practice. All of the elements of having great conversations still need to be present, though. As you use the speed coaching protocol, you may be familiar with the Seven Partnership Principles espoused by Dr. Jim Knight and his team at the Kansas Coaching Project. If not, I'll briefly run through them now. When we have coaching conversations, we need to first demonstrate equality for our fellow co-educator. We need to provide her with choices. We need to let her have a voice in the conversation. We also need to make sure that there is time to reflect on what is happening and engage in dialogue with her. We have to allow for pracsis, meaning that we allow our fellow co-educator to have the right to choose which teaching strategies will work for her classroom. And finally, we must have reciprocity. We have to ultimately view our co-educator as a partner in the process. I highly encourage you to take some time to explore these seven partnership principles. By better understanding these principles, you can have better conversations with your fellow co-educators. 

[00:14:31] However, there is good news. Remembering all of the principles I just mentioned can be a lot. It can be even more stressful when you're trying to remember to have them present in a single interaction that is only seven to 10 minutes long. That's why protocols are so important, because even though you may not be familiar with all of these concepts by following the protocol, you're applying all of these concepts nonetheless. And by using the protocol consistently, you gain a better understanding of the principles. It is a win-win. 

[00:15:13] So now it is time for you to pull out your copy of the open ended coaching map for speed coaching. Go ahead and pause the video to make sure that you have your copy in front of you as we take a look at it together. 

[00:15:37] As you work through the protocol, it's important that either you or your co-educator take notes. It's great if you both take notes. This helps you remember key details as you go through the discussion and can assist you as the coach in asking deeper questions to guide your co-educator towards action steps. There are seven steps to the speed coaching protocol. On the left hand side of the protocol, you can see the steps listed along with a brief description of what occurs in each step. And on the right hand side are simple probes or questions that you ask during each step. The seven steps of the protocol are opening, focus, explore, generate, decide, plan, and closing. 

[00:16:34] In the opening, you and your co-educator, greet one another and set the agreements for the next seven to 10 minutes. One agreement that is subtle and not explicitly stated is that you both will focus on this coaching conversation for the next few minutes together. 

[00:16:54] In the focus step, you assist your co-educator in determining what she would like to focus on for the coaching session and determine what she would like to get out of the session. It is important that you help your co-educator choose only one problem of practice to focus on due to the time constraints of this protocol. Asking questions such as "What is most pressing at the moment?" or "What is your biggest challenge out of the three problems of practice you mentioned?" can help. 

[00:17:29] The Explore step is perhaps the most important step in the protocol. This is where your co-educator as well as yourself, take a closer look at what is happening regarding the co-educator's problem of practice. As a coach, you are asking questions to probe for information on what has been working with regards to the problem and what has not been working. You are seeking to understand your co-educator's rationale for why she perceives the situation the way she does. Now, it might be that the co-educator begins to cast blame on others for why things are going south. And if this is the case, it is essential that you redirect and challenge the co-educator to reexamine this perspective. Saying things like, "Do you know that for a fact? or "Let's focus on what you have witnessed firsthand" can help you keep the responsibility to solving this problem on your co-educator. 

[00:18:32] In the Generate step, your co-educator brainstorms three to four options for how to take some next steps and working on her problem of practice. The more options, the better. 

[00:18:46] In the Decide step, you facilitate your co-educators thinking to help her figure out which option may be the most feasible for her. Your co-educator can also prioritize which option she ought to pursue first, second, third, and so on. It is important for your co-educator to explain, though, why she believes the options ought to be completed in the manner in which she decides. This helps you better understand your co-educators perspective and what she considers to be the most important. 

[00:19:21] Based on the priorities established in the Decide step the co-educator now plans out what she will do in the Plan step. You will help your co-educator decide if she needs additional resources, including any assistance from you. You will also establish a follow-up date to see how the plan is coming along. This part is crucial as it encourages followthrough on the part of the co-. 

[00:19:51] Finally, it's time to close the conversation. Together, you will review next steps and reflect on the conversation. You will ask your co-educator how committed she is to the plan she developed and how she felt going through the speed coaching protocol with you. She will also help identify for you areas that you can improve on for your practice. 

[00:20:21] So now that we have walked through the protocol together, let's take a look at the protocol in action. 

[00:20:32] We're going to take a look at an actual speed coaching session I conducted with a colleague of mine at Region Four Education Service Center. This video is 13 minutes long. As you watch, I want you to note down when you see each of the seven steps of the protocol. How do you see me transitioning between each step? What sample probes do you hear me using? We will debrief afterwards. 

Dr. McCormick (on video) [00:21:33] Hi, Kristen, how are you? 

Kristen (on video) [00:21:35] Good, how are you doing? 

Dr. McCormick (on video) [00:21:37] I'm all right. I just wanted to check in with you to see how I can best support you today. 

Kristen (on video) [00:21:45] Well, I'm really trying to think of options for follow-up after some sessions I've just completed. 

Dr. McCormick (on video) [00:21:56] OK, so what sessions are we talking about? 

Kristen (on video) [00:22:01] Um. Let's focus on my evaluation series that I'm doing with some deaf education evaluators,. 

Dr. McCormick (on video) [00:22:11] OK. OK. 

Kristen (on video) [00:22:13] Deaf education staff. It's not just [unclear] and some teachers of the deaf are in the session, too. 

Dr. McCormick (on video) [00:22:21] OK, so what do you want to get by the end of our conversation? 

Kristen (on video) [00:22:29] Some ideas how I can best support people after they've completed the evaluation series. 

Dr. McCormick (on video) [00:22:43] OK. And I'm just taking down notes so I can remember what you're saying, so I heard you say--. 

Kristen (on video) [00:22:52] You know I'm taking notes too! You know, I'm taking notes too. 

Dr. McCormick (on video) [00:22:56] [laughs] OK, so you said that you want to get ideas for how to best support people after they've completed this evaluation series that you're hosting. 

Kristen (on video) [00:23:07] Mm hmm. 

Dr. McCormick (on video) [00:23:07] OK, so what's currently working for you as you're going through the series? 

Kristen (on video) [00:23:14] Well, right now, you know, it's a scaffolded or multiday series, so it's building upon different topics. And so and people are submitting questions during the session as well as after the session that we're addressing, whether it's through a Google Drive and/or through email. But I really want to see how this can move into their actual day-to-day practices or if it is. I feel like everyone's been very receptive and really actively participating and motivated about the topic, but... I guess I'm just trying to figure out how I can take it to the next level. 

Dr. McCormick (on video) [00:23:57] OK, so I heard you say that you want to know how they're doing in practice from day to day. Is that-- does that capture your thought? 

Kristen (on video) [00:24:07] Yes, it does. Thank you. 

Dr. McCormick (on video) [00:24:08] OK, so what do you-- what might you do to discover what they-- what they're taking back with them? 

Kristen (on video) [00:24:21] Say that again, sorry. 

Dr. McCormick (on video) [00:24:22] What might you do to figure out what it is that these evaluators are taking back with them? 

Kristen (on video) [00:24:32] Well, we are having two days of case studies. So-- and again, though, right now the case study days are voluntary, so they get to-- or optional-- that they get to submit evaluations that they're currently working on. But I guess actually-- in a non-threatening way, though, I mean, I don't want you to feel like they're doing anything right or wrong-- but at the same time to be able to... have them review current evaluations or data that they're going through currently for students that are deaf or hard of hearing. 

Dr. McCormick (on video) [00:25:10] And does everyone get to submit a case study? 

Kristen (on video) [00:25:14] They get the option to. 

Dr. McCormick (on video) [00:25:16] OK. But not everybody might? 

Kristen (on video) [00:25:18] Yeah, they might not. So I guess how... How to proceed from there? 

Dr. McCormick (on video) [00:25:25] OK, so basically trying to figure out-- the problem for today is trying to figure out how to have these participants let you know... A couple of things I'm hearing like, first, what have you taken back from these trainings each day and applied in your daily work and then to how's it going for you? What do you need help with? Because I keep hearing from you a theme of you want to continue the learning, you want to coach them and support them. So let's think of some options to consider. And the more the better. We can jot down these options as we go. But what's one or-- what's three or four things that you can come up with to tackle this problem? 

Kristen (on video) [00:26:16] Not making the case studies optional, but, you know, I guess I'm trying not to stress them out, but actually having everybody submit data on an evaluation that they're working on. Could be initial. Could be a reevaluation. Technically, it could be read because we-- or a planning piece as well because we address that at one of the series topics. So maybe requiring everybody to submit it or submit something that they've worked on. And then maybe have them when they submit the case for them to identify one thing that they thought was really evident or very easy to figure out through the data. But then maybe one question or something that they feel like they need more support with. Is that only two? Did you say three? 

Dr. McCormick (on video) [00:27:16] Well, I'm actually hearing two things there, so making the-- I have down, making the case study mandatory, that they all have to submit a case study to you. And then I heard like a survey type idea that you threw out where you were going to ask them, "What was one easy thing that you took back and you implemented and what's one question that you still have?" What's the third thing that you could do? 

Kristen (on video) [00:27:50] Sorry. Writing down. Well, I'm sure they're there. Let's see. We said survey. Survey and have them turn in a case study. Maybe submit-- but they're already having that option. I was going to say submit questions in the Google Form, but they're already doing that. 

Dr. McCormick (on video) [00:28:16] If everyone has-- a question about that is-- like how many questions do you get in the Google Drive? 

Kristen (on video) [00:28:23] Well, it kind of varies from topic to topic. So, I mean, sometimes we get quite a few responses and other times... My memory is it's around 30 people, 25 or 30 people in the session. And I want to say, normally we get between nine and 14 people responding. 

Dr. McCormick (on video) [00:28:47] So on the Google Drive, is it anonymous or do they tell you their names when they submit the questions? 

Kristen (on video) [00:28:52] It is anonymous. 

Dr. McCormick (on video) [00:28:54] So may I make a suggestion? What-- what if when they come to the next face-to-face virtual session- as people are submitting questions in the chat or sharing them during the session, what if you wrote down those people's names and then followed up with them with a personal email afterwards? Depending on whatever it is that they ask and say, you know, "I'd love to connect with you after this." Or some further coaching, would you be open to that? To see if maybe you could, like, group a few people in for that additional support? 

Kristen (on video) [00:29:41] I like that idea. You know, I can really judge by people's questions because, like I said, it's a varied group of people. So we have some assessors or diagnostician that are on psych campuses. Some of them are just general district assessors working with deaf and hard of hearing, as well as some teachers of the deaf. So, I mean, it's a varied group of people, but I guess I could really pay attention to people's names and their questions to see what the follow up. I think that's a great idea. So I'd have more of a direct link versus just answering questions, but really paying attention to who's asking the questions. 

Dr. McCormick (on video) [00:30:19] Yeah. And, you know, one thought that I'm having, as you're talking, is it might be that they don't know that they could reach out to you because of your role. You know, they are used to interacting with other specialists at the center. And so drawing that connection for them in a personal way may encourage them to take advantage of your support. So I have down three now, so let's review them and see which one you think is the most viable option. The first one is making the case study optional. The second is--. 

Kristen (on video) [00:30:55] Not optional, right? Not optional? 

Dr. McCormick (on video) [00:30:57] Did I say that?  OK. [laugh]. 

Kristen (on video) [00:30:59] No, I-- well, I might have heard it wrong. That's why I'm not sure. 

Dr. McCormick (on video) [00:31:02] OK so we'll start again. OK, so making the case study not optional. 

Kristen (on video) [00:31:06] Right. 

Dr. McCormick (on video) [00:31:07] The second would be surveying them to see what is one thing that you easily put into practice and what's one question you still have. And then the third option would be at your next face-to-face session, virtually, writing down who asks what questions and what questions they are asking, and then following up with a personal email to offer additional support. So out of those three, which one do you think is the most viable? 

Kristen (on video) [00:31:41] Either two or three. Just because I don't want to add something since they're already committed-- the first one, even though I kind of like it, but... Either the survey or putting down the people's names is what-- I think both of those options are viable. Let's go with really paying attention with the people's questions. That's what I'm going to pick.From the chat, really paying attention to who's asking the questions at the next session. 

Dr. McCormick (on video) [00:32:14] OK, sounds good. So do you need any resources from me in order to do this at the next session? 

Kristen (on video) [00:32:23] No, I just really have to pay attention to-- be reminded before the session starts. I'll put it like in my PowerPoint notes or something to really pay attention to who's asking in a chat, not just listening for questions or answering them. 

Dr. McCormick (on video) [00:32:40] Would it would it help maybe if I facilitated the session and I kept... excuse me, I kept track of the chat in order to see who was asking those questions and I sure those notes with you after? 

Kristen (on video) [00:32:54] No, that'd be great. That'd be awesome. 

Dr. McCormick (on video) [00:32:58] OK, awesome. I will write that down. OK, so what's your level of commitment to this plan on a scale of one to ten? 

Kristen (on video) [00:33:07] I'd say a nine, ten. I really think it needs to need to go to the next level to make sure that they're really taking the information and see how they're taking the information and implementing it and how can we make sure to go next. That's great. 

Dr. McCormick (on video) [00:33:23] Awesome. So when can we follow up to see if this plan worked? We have the next session coming up on what day? 

Kristen (on video) [00:33:33] That's what I just going to check. I believe the next session is January. But I do have a case study-- actually, I have a case study in December so I can really pay attention to the questions being asked in the case study also, because that would give me a good idea. So I want to say it's December 12th. 

Dr. McCormick (on video) [00:33:50] OK. 

Kristen (on video) [00:33:51] I think it's December 12th or something like that. 

Dr. McCormick (on video) [00:33:52] And so after the session, after I hand you the list of names and their questions, about how long do you think it would take for you to send out those emails? 

Kristen (on video) [00:34:04] I think the longest would be a week, but I would hope a couple of days. So less than a week. 

Dr. McCormick (on video) [00:34:11] So do you think maybe checking back around December 17th? 

Kristen (on video) [00:34:13] Yeah. 

Dr. McCormick (on video) [00:34:13] We could touch base with one another then to see if you heard back from anyone? 

Kristen (on video) [00:34:18] Yes. 

Dr. McCormick (on video) [00:34:19] All right. I'm writing that down. OK. 

Kristen (on video) [00:34:22] Me too. I'm going to put that on my calendar right now. Perfect. 

Dr. McCormick (on video) [00:34:25] Awesome. OK, well, thank you, Kristen. I really appreciated our time together. I hope you got a lot out of it. And I look forward to talking with you about this on December 17. 

Kristen (on video) [00:34:39] Thanks for brainstorming with me about this. I appreciate it. 

Dr. Marina McCormick [00:35:02] All right, so now that we have seen the protocol in action, let's debrief what we saw. Hopefully one thing that you took note of was how I demonstrated active listening during the present-- during the coaching session. I demonstrated that I was listening to my fellow co-educator by rephrasing things that I heard her say, by repeating things I heard her say, and by acknowledging the points that she was making. Also, both my co-educator and myself took notes throughout the session. Again, an important point in making sure that we are capturing all of those essential points that will lead to the co-educator developing action steps. What sample questions did you hear me use? Some were word-for-word from the protocol, such as "when are we going to follow up to see if this plan worked?" Other probes were modified. And that modification comes from consistent, frequent use of the protocol. You will also get better and better at rephrasing these probes with practice. Hopefully, you also noticed that we spent a large amount of our time together in the Explore step and we even return to it when we needed to. Did you catch how I offered a solution or a possible option for my fellow co-educator? That's right. I asked permission. I did not come right out and say what I was thinking. This is important that when we are acting as coaches, we ask permission to offer suggestions to our fellow co-educators. By asking permission to offer a possible solution, we are keeping our client or co-educator in the driver's seat. Ultimately, though, who solved the problem of practice here? Was it me or was it my fellow co-educator? It was my fellow co-educator, and that is as it should be. This problem of practice belongs to her. And so as such, the responsibility for working on it stays with her. 

[00:37:40] So I'm sure you might be excited to give this protocol a go, but first let's review some common challenges you might face when trying this protocol out for the first time. 

[00:37:57] After watching this training, you may feel the need to get started right away. You might find, though, that your fellow co-educators are not as interested in helping you learn how to use this protocol as part of your practice. If that's the case, try the following: Listen more and ask more questions. Focus on learning what it is your co-educators are struggling with on a daily basis. How could collaboratively looking at these issues help address their challenges? Proposing to use the protocol to solve one of their problems is more likely to be accepted than if you had just brought up the idea out of the blue. Try asking your co-educators for their help. If you are genuinely interested in gaining perspective on the protocol and bettering your practice, ask one or more of your colleagues to assist you with this. Asking for help with a sincere heart often goes over better than trying to convince people to begin interacting with you with this protocol. Finally, you can propose an experiment. Try saying something like, "I learned about this protocol recently as part of the Texas DeafBlind Symposium, and I'm curious to see how it works." Ask if one or more of your colleagues would be willing to try the protocol out and provide feedback on the process. 

[00:39:21] When you start talking about your co-educator's work, there's likely to be a bit of pushback. After all, to have such a discussion requires vulnerability and oftentimes people have a difficult time admitting that what they are doing may not be as effective as it could be. Also, protocols require a practice. It is going to feel unnatural during those first attempts to have a conversation using this protocol. The protocol by design is asking you to have a more intentional, reflective discussion. It makes you more conscious of what to say and how to say it. Only by using the protocol consistently and over time can you learn how to choose when it is most appropriate to use and how to modify it to suit your purposes. Try the following to push through that uncomfortable feeling. First, help your co-educator prepare by acknowledging that it may not be easy to go through the protocol together and affirm it is okay to feel a little bit awkward while the two of you are having the conversation. Make sure you debrief the speed coaching protocol in the final closing step. Only by allowing your co-educator to reflect on the process can she become more effective in learning from this type of conversation in the future. Third, you can acknowledge when difficulty happens. Your co-educator may say something like, "I don't understand why we have to use this protocol. Why can't we just talk?" It's okay to say that this type of conversation is difficult and that the guidelines may feel inhibiting at first. You may try reminding your co-educator that you will debrief at the end and discuss why the protocol was structured the way it was. Finally, try hitting the reset button if nothing else works. If your conversation ends up going off the rails, if your co-educator becomes defensive, or perhaps she chooses not to participate, let it all go. Use your next meeting with your co-educator to review the protocol in more detail and discuss its purpose and why you believe it will help improve student outcomes. It may be that this particular protocol is not helpful to you and another one may be better. It is okay to try another approach if it helps your co-educator. 

[00:41:50] Frequently using the protocol is good, but it is not enough. If you're hitting a plateau with your co-educator, try the following: First, you can invite your co-educator to reflect on the purpose of your time together. If your co-educator doesn't fully understand why she is meeting with you for this conversation, she cannot buy in to what you're trying to help her accomplish. Second, you can decide if the protocol is aligned to the type of problems of practice your co-educator is experiencing. You may need to look beyond the speed coaching protocol to a different tool to help your co-educator. Finally, you can review the action steps at the end of the protocol more intensely and check in through email, text, or face-to-face before the agreed upon follow-up date to see how things are going. 

[00:42:48] Remember, though, what the real goal is: to increase student outcomes. Protocols are not the only tool we use as we have conversations with our fellow co-educators. Having a wide variety of approaches and alternating them from time to time is important. The speed coaching protocol should not be the only tool you use when coaching. 

[00:43:14] And now it is your turn. Consider who you would like to try the protocol with for your first go. Think about when you will approach this individual. What is the person's schedule? When would she or he be most receptive to this approach? There is truth to the saying "timing is everything." Keep in mind that as you're starting out, you should have a copy of the speed coaching protocol with you. There is no shame in this. You're practicing and learning how to say things during this type of conversation. I would even suggest letting your co-educator know that you are practicing a new approach in how you support him or her. By doing so, you demonstrate to your co-educator that you two have a growth mindset and are willing to learn and practice new things. 

[00:44:10] If you need anything in regards to coaching, please feel free to reach out to me at Google Voice: 832-303-1605. Or you can email me your questions or concerns at marina.mccormick@esc4.net. I hope to hear from you soon that your speed coaching is off to a wonderful start. Enjoy the rest of the Symposium. 

