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Dr. Linda Mamer [00:00:04] Welcome to our presentation, Supporting Children and Youth with Deafblindness using Virtual Platforms, The Silver Linings by Dr. Linda Mamer, Deafblind teacher. That's me and Theresa Tancock, Family Services coordinator. You'll meet her in a moment, March 2021. We are thrilled to be with you in this strange new world. We sure wish we could all be together in Texas for the symposium where we could renew old friendships, meet new people and learn directly from each other. We have learned a lot on the way to using a virtual platform. We have a lot more to learn and we have discovered many silver linings that we're very pleased about. 

Theresa Tancock [00:00:45] Hello, I'm Theresa Tancock, and I'm the family services coordinator for the Canadian DeafBlind Association B.C. chapter here in British Columbia, Canada. I began working as a special education assistant in 1999, which led me to work with a student in school who was DeafBlind. I caught the DeafBlind bug and so began taking the intervenors certificate program that was offered by the Provincial Outreach Program for Students with Deafblindness through Douglas College here in British Columbia. I also was welcomed on to the Board of Directors for the Canadian DeafBlind Association B.C. chapter and was subsequently offered a position as the Family Services Coordinator, which I gratefully accepted in 2008. I am still here today. I respectfully acknowledge that I'm gratefully speaking to you from the unseeded, ancestral and occupied traditional lands of the Coast Salish people. 

Dr. Linda Mamer [00:01:39] And I'm Linda Mamer from the British Columbia, Canada Provincial Outreach Program for Students with Deafblindness POPDB. I started as a teacher for students with Deafblindness at the W. Ross MacDonald School in Brantford, Ontario, Canada, which had the first school for children with Deafblindness in Canada. This school started in response to the Rubella (German Measles) epidemic in the 1960s under John McGinnis and Jackie Jeffri. I also taught at George Brown College in the Intervenor for DeafBlind Persons two-year program as a POPDB teacher consultant, we work with students who are DeafBlind and also provide training for the intervenors and school-based teams wherever they live in British Columbia. We have a map coming up in the slide so you'll know exactly where we are. And I respectfully acknowledge that I'm grateful to work and learn on the unseeded, ancestral and occupied traditional lands of the Musqueam, Tsleil-Waututh and Squamish nations of the Coast Salish peoples. We're going to share our experiences and our process to move programs to be virtual. Here's our agenda: we're going to look at our objectives, who we are, CDBA-BC and POPDB, going virtual, our intervenor resource team, virtual programing - the process, intervenor skill development, things we learned: deafblindness, roles, visual/auditory organization, silver linings, and we share a number of resources. 

Theresa Tancock [00:03:26] So are our objectives for the presentation are: to share our experiences with our Summer Recreation Program from past years and the Summer Recreation Program with 2020 from the perspective of children with Deafblindness, we support their families and intervenors; to learn of our ongoing process of evaluating and reevaluating our goals and what we needed to offer to meet the needs of those we support during this pandemic; to learn how an organization can share leadership responsibilities with intervenors and support them in taking on new challenges of furthering their growth; and to share the exciting outcomes of all that we have learned; and also what we hope to continue to offer our families moving forward. The Canadian DeafBlind Association B.C. chapter, which I will refer to as CDBA-BC from here on, is a not for profit charitable organization that is funded by a provincial government through the CEC Ministry of Children and Family Development. Our early intervention program provides support to families of children, birth to five years who are functioning as DeafBlind, whether medically identified as DeafBlind or not. The consultants meet with families and related professionals and introduce them to the world of Deafblindness and establish communication methods and intervention techniques. Our intervention program provides support to children with Deafblindness two years to graduation to interact more fully with their environment through DeafBlind intervention. Funding is provided to allow families to hire intervenors to work with their child with Deafblindness during the Spring, Summer and Winter school breaks, we have a Summer Recreation Program and every year our Summer Recreation Program provides opportunities to explore new activities and develop social relationships with other individuals who are DeafBlind in communities of British Columbia. This program is also an opportunity for intervenors to network with others and learn more about intervention. Lastly, we have our Youth Transition Program, this offers support to youth with Deafblindness and their families and professional teams as they move towards adult life. We collaborate with school transition teams when the youth is approximately 14 years of age and we facilitate past and presentation agreements. Our program supports the families of the youth as much as needed throughout the transition journey. You will find information regarding our services in the resources section at the end of the PowerPoint. 

Theresa Tancock [00:06:02] Here you see the mandate of the Provincial Outreach Program for Students with Deafblindness, which I'll refer to as POPDB. So we as teacher consultants travel through British Columbia, seeing students in their home schools and work with their intervenors and school teams to create programs for the students with Deafblindness from kindergarten to grade 12 wherever they live in B.C. So we work with public school districts, independent and private schools and distributed learning programs. Currently, we provide service to approximately 70 students in the province of British Columbia and POPDB must be invited in to work with the student by the Enrolling School Authority, and we have more information in the resources area at the end of this PowerPoint about POPDB. So in summary, we have the Canadian DeafBlind Association B.C. chapter and the Promotional Outreach Program for Students with Deafblindness as providing DeafBlind support services. So CDBA-BC, early intervention, birth to age five, an intervention program for families to support intervention during school breaks ages 2 to 19. It's funded by the Ministry of Children and Families in addition to donations and families apply to receive service and this is in the home and the community. And for POPDB ages 5 to 19, kindergarten to grade 12, educational support in school settings only funded by our Provincial Ministry of Education. And a school-based team submit a referral to request support. Both organizations collaborate very closely, supporting many of the same children, whether it be from within the home and community or the school. So here is a map that shows all of Canada and the red part is beautiful British Columbia. It is important to know that in Canada, education and social services are all provincially based. They are not federally mandated. So we have a British Columbia Ministry of Education and a British Columbia Ministry of Children and Family Development. Deafblindness is deemed as a unique disability within the Ministry of Education, but not deemed unique within the rest of the provincial government at this time. 

Dr. Linda Mamer [00:08:32] And here you see a map of the children with Deafblindness that are supported by both of our organizations, the blue dots represent children from birth to five years old that participate in CDBA-BC's Early Intervention Program, the red dots represent school-age children that are supported both in the home and community by CDBA-BC and in school by POPDB. Together, we support approximately 100 children with Deafblindness from birth to graduation throughout British Columbia. 

Theresa Tancock [00:09:10] So as we approach this virtual world, we need to think about the many aspects that would direct our attention to address the needs of a very diverse group of children. So thinking about universal design, our children include: their ages go from two years old to the time they graduate, usually about 19; their ability levels, how how can we incorporate the sensory strengths of each child in terms of their vision, hearing, touch, smell the mobility aspects? We had some children who were wheelchair users up to full mobility. In terms of communication, we have emerging communicators to proficient communicators and we incorporated a total communication approach. And we want it to be inclusive, so we included those within each child, child's world, parents, siblings, friends and intervenors. So here we are, sink or swim, COVID-19 brought about a sink or swim sailing around the world. Schools closed mid-March. 

Dr. Linda Mamer [00:10:29] So why did CDBA-BC, create this Virtual Recreation Program initially, just like the rest of the world, we thought this COVID-19 pandemic would only last for a few weeks. Parents were apprehensive about continuing with our Spring Intervention Program as they didn't feel safe with their child's intervenor coming into their homes and they could not go into the community as activities were shut down. Remember, our program runs during the breaks of school, so we had our program running during spring break and our world here in British Columbia shut down right at the beginning of spring break. So what would we do? How could we continue to support our families? We decided to somehow reach out in the only way we could through virtual programing. This was a huge leap for us as we had minimal experience with Zoom or Teams or BlueJeans or Skype or Google Meet or, you know, the list goes on and on. We already had a Zoom account, so which we had only use minimally. So why not find out what we could really do? COVID hygiene was first and foremost, the protocols meant intervenors could not initially work within the participants homes or communities, as would have been the case for those intervenors who work for CDBA-BC Intervention Program. The interveners could not work in the schools either, as those who worked with the Provincial Outreach Program for students with Deafblindness or CDBA-BC funders had permitted us to continue our program until the end of April 220 twenty. The schools were offering virtual programing, but we wanted to also offer something in conjunction with that. So our programing would be mostly on weekends but how would this work for the children we support? Families were anxious about using virtual programs as well as managing their family life with no longer being able to work and now having all of their children at home. The program developed organically with no preconceptions. We were working from a blank canvas, each week was better than the last. We hired our Summer assistant specifically to manage the technology piece because we had very little knowledge in that area ourselves. We began with one simple craft after with a few songs following, hopefully keeping within the 30 to 45 minute range. But now we're completing two or more complicated crafts and more songs lasting up to two and a half hours. Who knew? We sure didn't! So we developed an intervenor resource team, our intervenors were perplexed at how virtual programing would work, and so were we. We discovered that some intervenors had amazing insight and creativity and wanted to use and share their knowledge. We started having intervenor chats for those that worked for CDBA-BC. Of course, many of our intervenors also work within the school system under the direction of POPDB. So the chats were designed to offer support and an opportunity for intervenors to unload their anxieties and share some ideas. The addition of an Intervenor Resource Team has greatly benefited this new program. Each week, this group of experienced intervenors would meet to plan and coordinate the activity for that week. Then, following the week's activity session, they would meet to discuss how the session went, what could be improved, what worked well, what didn't work well. Together we have discovered the many silver linings of virtual programing. We wondered one with wonders that we never imagined could have come from this and benefits that we never thought possible in the world of Deafblindness. 

Theresa Tancock [00:14:18] So now we're beginning to feel saved. We were no longer seeking, help is arriving. So this is slides which I'll describe. As an example, this was a game-changer for us. We had no idea how virtual programing could go on and how it could be such a plus for our student here, Theo. Theo did not focus well on screens until virtual programming began in school due to COVID. So, a craft they made was salt dough. Theos Intervenor, Paul had a great idea to have a session with Theo and Mom making salt dough over the Internet. Theo and his mother participated at home and the intervenor presented the activity from his home. Paul sent the list of ingredients home and they were ready when he signed it. Both Paul and Theo made the dough at the same time and then played with it. So when our first screen, we see Theo right up against a big screen TV where he's looking directly at Paul's face, and then we see in the computer screen, Paul is watching Mom and Theo making the salt dough at home. There's another one of him in the top right where Theo's really looking at the screen and mom's helping beside him. And then in the last screen, Paul is holding up his salt dough and Theo is looking directly at the screen to see the salt dough. Watching Theo watch his intervenor on the screen was fantastic. Then they did some sign language vocabulary for flour, salt, water, bowl and spoon. They mix the ingredients together, talked about how it feels, the flour, the salt, they played with it together virtually. Theo and Mom added food coloring to their dough. First, they just played with it together, making different shapes, pulling it apart, putting it back together. Then Theo and Mom made a handprint that they let dry. And there's many activities you can do with salt dough, making the letters of your name, shapes, making a rainbow puzzle. This was the very first time we could conceptualize how this could work in the virtual world. This was a powerful, powerful moment for us. When we explain this whole process of making salt dough virtually, parents and intervenors began to get the picture and see the possibilities. So a big th,ank you to Theo, Intervenor Paul and Mom. 

Theresa Tancock [00:17:02] So in preparation, we began having our weekly sessions with our intervenor resource team, as we previously mentioned, initially we planned an activity session and created a resource package for the week based on our weekly themes, sensory, gross motor, fine motor, life skills and social emotional. Remember, we only thought we would be continuing until the end of April. As the program progressed we found that more specific instructions were needed. We didn't even think that parents would pop popcorn ahead or pre measure ingredients. So this made us think ahead to the actual day of creation. How did we actually want it to go? What would we need to offer the families for direction? We wondered how could we help the families learn and recognize strategies that they could easily incorporate at home in their daily lives and routines with their child? Initially, our thought was to create weekly themes as listed here to support the families in knowing how to better support their child in participating in activities within the home. With COVID, families were anxious about having their child at home throughout the week. The more we talked and plan, the more the interveners could transfer what we were doing to their school virtual classes as well. Each week we began to discover one or two areas that we can now use to enhance the experience for the participants. For example, putting both child and intervenors name on the screen or muting all participants while instructions were being presented. We made every attempt to plan activities that spoke to the individual needs of each child, activities that could easily be adapted or modified. You will find examples of these resource packages at the end of this PowerPoint. 

Dr. Linda Mamer [00:18:48] So now we're beginning to feel better. Our flippers are on and our water wings are blown up. 

Theresa Tancock [00:18:59] So the next phase, as COVID-19 protocols were extended, we saw the need to continue with our CDBA-BC intervention program and to build on it. In person, summer recreation visits were not permitted, so we developed a virtual recreation program to fulfill this need, much like the Zoom activities we have been doing. We incorporated this program with our Summer Intervention Program, which meant the intervenors were often working with the child during the week. This was during our summer vacation so now, rather than have it on Saturdays, we were able to have our program through the week. We added a hello song, ASL Signs of the Day, a welcome time, two craft activities, we interjected music to add time for those who needed it, recorded YouTube videos and live music. We will discuss all of these attributes further in our presentation. Many families began to permit their child's intervenor to work in their home. The intervenors, were required to follow our growth COVID protocols. 

Dr. Linda Mamer [00:20:06] So this is the current shape of the activity. So we start, as Theresa said, with a hello song, a welcome, ASL sign for the week, craft activity, followed by video songs and stories with the musician sometimes, and we included a review of ASL signs as they were in the songs. We had an addition of a second craft within the activity, we added more video songs and stories that our musician played, more songs we shared our creations, and we had the goodbye song. So this included opportunities to share previous weeks' finished product or other previous crafts, such as our growing bean. We all grew beanstocks this Summer and we had family sharing. What did you do this week? What to do with the craft? Where did you hang it? It is about this shape because we made a point of evaluating and adding new segments and strategies each week, the need for consistency and routine drove how it developed. We use good DeafBlind strategies and techniques. 

Theresa Tancock [00:21:24] Things we realized were that the sessions were lasting longer and longer. Initially, we had thought they wouldn't go beyond 30 to 45 minutes and anticipated negative feedback on the length of each session for families, but none came. All family stayed for the entire session unless they had to leave for a previous engagement. We also realize the importance of consistent structure. For example, the goodbye song became an anticipated cue for the children, and they told us as much. The intervenor resource team had a session debrief after every session, what worked, what didn't work, how can we improve? This was a wonderful way to reassess and move on and move forward and allow for improvements, changes, modifications and comments from all. 

Dr. Linda Mamer [00:22:20] Now we're moving along swimmingly. We started recording our sessions. Because we wanted to send them to the families later, we needed a YouTube channel, we didn't even know how to do that. So we hired our summer office assistant based on the technology needs for this program and he was able to create a YouTube video and prepare the recordings to send out. So some intervenors created a week-long theme based on our crafts. For example, pumpkin activities were incorporated into the whole week of lessons. Some intervenors simply watched the session live and then created the craft watching the recording later with the student. Some repeated the craft later with the video and some intervenors watched the video first and then did it later with the child. Some interviewers were not working with the child during the actual times of our session, so they would do them later in the week with the child. 

Theresa Tancock [00:23:30] Then we realized many parents didn't have craft supplies available in their homes. Many did not see the need or importance of crafts in their child's life. So we decided to send a box of craft materials to each family. This came about partly in response to our wanting the families to see the benefit of craft time, partly because we did not want parents to have to go shopping for supplies, but also due to our previous bread in a bag activity. Families could not participate in that activity because they could not find yeast due to the pandemic, probably because everyone in the world was making sour dough bread. The box consists of supplies that were harder to find due to the pandemic, such as the yeast and shaving cream. One parent felt their child could not participate as they did not have felt pens in the hole. This initiated discussion during the Zoom activity as to what else could we do then? This became a regular point of discussion each week among the Intervenor Resource Team during our planning sessions and also among the weekly participants. We discussed how we could change or modify the activity if we didn't have felt pens. What else could we use? We wanted to discourage parents from doing the preparation in advance in an effort to be efficient without the child participating, as previously mentioned, the popcorn needed to be warm to perform for one week's craft. But we also wanted the sensory experience of the smell, warmth, feel and taste for each child. So it wanted it to be hot during the activity time. I also want to mention that this popcorn activity was to have the popcorn coated with dry paint powder. Sometimes it was not feasible, either financially or logistically to order certain supplies. So instead of paint powder, I ordered boxes of yellow powder for each child. This proved to be an amazing adaptation. Never mind that saved us some money. The smell and taste of the yellow powder was a fantastic addition to the craft itself. Online shopping certainly eased the whole process of creating the craft boxes. We also had the support of our local Skymart courier. 

Dr. Linda Mamer [00:25:40] Boxes, boxes, boxes, many, many boxes. And poor Theresa and her husband, who willingly volunteered to help as we could not bring helpers together to do the work, to put the craft boxes together due to COVID, so Theresa's home was overrun with deliveries mostly from Amazon. Boxes, bags, packing materials, et cetera, et cetera, et cetera, to put this all together. Thank you, Theresa. 

Theresa Tancock [00:26:08] It was my pleasure. I won't speak for my husband, however. Some individuals participate in the activities after the session occurred, as Linda previously mentioned, either using recordings or using the supplies and printed instructions, many often created outside the box. Here, a young man is making his own applesauce for the winter cinnamon applesauce ornaments that we created recently rather than using what was provided in the craft box. The beauty of this program is that it fits with the needs and scheduling of all children. 

Dr. Linda Mamer [00:26:53] And now we're diving right in. So are the intervenor skill development. So the intervenors were gathering confidence, they didn't want to present at first. Now they're in the limelight. We saw their strengths, whether it was crafts, baking, music, and began offering suggestions and insights during our planning sessions. They learn how to better display the item, moving the angle of the camera as well as having uncluttered. Color contrast and work areas and the intervenor practiced before the Zoom session, because they found strategies and issues that would have come to light and they would have found that some of the supplies and strategies did not work and there was time to change it. So one of our intervenors is the leader and we often had another intervenor or actually make the craft at the same time. So the leader could refer to that intervenors product as a clearer example. This works very well. So we had to learn about timing. Wait times are very important with children with Deafblindness we were modeling and encouraging at home intervenors and specific DeafBlind techniques, techniques such as hand under hand wait time and encouraging the home intervenors to be more observant of the child's responses. Increasingly, they became more thoughtful about taking into account the age range abilities, the technical sense and the vision and hearing abilities of the kids, confidence within the intervenors is still continuing to increase. During the time when the intervenors were not in the home, one astute intervenor, who was working virtually with a sibling in the home with her student, the intervenor wanted to help the sibling learn our motto 'do with, not for' and gently guided the sibling to, and I quote, "be my hands." This was a wonderful phrase. This 'be my hands' that we have now used so many times as it embodies the aspect that we are all doing this together and we're all learning together in this virtual world. I need you to be my hands. 

Theresa Tancock [00:29:32] The skill development among the interveners that we're working with the children as opposed to the intervenors on the resource team was their growth and development of intervenors increased, their confidence level increased, their creativity developed the idea that we're better together. It was an educational tool, there was modeling involved, they could follow what others were doing, the freedom to adapt based on the child's ability and needs was definitely there and they were able to see that that could be done by seeing what the other interveners were doing. And the interveners began to think outside the box in our preparation process and supplies. The intervenors working in the home began to see the true ability of the child they work with due to the modeling and examples set in each virtual section. For example, using a larger bowl to stir so the child could use their hands to mix the ingredients. Also using a shallower bowl for some kids so their hands could access the ingredients more easily. They learned how to adapt and use specific supplies to allow the child to fully engage and have more access within the activity. Intervenors learned when to use different supplies to better meet the needs of the child, such as different paints, edible versus not, different colors that are better for their child's vision than not, et cetera. And like the whipped cream instead of shaving cream using that, if you use whipped cream for a child that is constantly putting their hands near their mouth, that is much better than using the shaving cream. 

Dr. Linda Mamer [00:31:13] We started to see that we were building community. The interveners were able to see the diversity of kids, we support many of our intervenors work in remote areas and don't get a chance to see other children who are DeafBlind except on video our intervenors were able to network and share and the family saw the age ranges and abilities of different kids. Family members were able to share stories, events, ideas, and there was family engagement on all fronts and by all members. Siblings came started coming to the sessions, having something prepared to share, a story to be read, a song to be played on the piano or sharing of pets. There was anticipation and excitement for the entire family, not just the child. The craft boxes created anticipation for all members, getting them in the mail, added the extra excitement and opening the boxes together with the child. So when you look at these things, especially around the age ranges and ability of the different children, we were thinking about the universal design that we talked about earlier to make sure we included everyone. 

Theresa Tancock [00:32:35] The program is very much appreciated by our families. One family saying there was a great flow to the sessions. It felt like a social gathering. There was a lot of variety, but still structured. It was enjoyable for the child with Deafblindness as well as your typical sibling. Having the supplies sent to the house meant less trips to the store. Another family mentioned that the directions were clear and easy for the whole family. They are at pace for all the kids and their caregivers to enjoy. So now we're going to discuss what we have learned about virtual programing in the following areas, routines, preparation, multisensory, total communication and virtual presentation. The need to really think about routines, it is easy to think about this in a school setting, it is much trickier in a home setting, has a great deal of structure is needed. We know that our kids need the structure and often parents do not know how to specifically create this. We talked about having a defined area at home for those types of activities so that the child can begin to anticipate what might happen. We were sure to include anticipation, motivation, communication and confirmation to allow for successful intervention. We had a consistent beginning and ending, as with the hello and goodbye songs. Shipping the box of craft supplies to the child's home builds excitement and gave them ownership. ASL signs of the week were introduced at the same time for each activity session. This allows for review of previous signs tying activities together and creating a memory of each experience. Preparation, what is needed, what is the match for the child? So we use collaboration, creation of an intervenor resource team to discuss and plan activities. This ensured the activities would meet the dual sensory needs of the participants. We thought a lot about process versus product. Sending the supply list prior to the activity allows for preparation and planning within the home and by the child themselves. Shipping the crafts, supplies and supply lists to child's home prior to activity allows for review of the supplies and discussion around preparation. What do we still need? What do we already have? And multisensory diversity of activities and supplies met the needs of all participants at one time or another, including an intervener to sing and play guitar, added another sensory element allowing participants to take leadership, such as introducing the signs of the week, sharing a story, playing a piano, allowing and encouraging different methods, ideas and strategies during the activity. Thinking outside the box, sensory loaded we use supplies were sensory loaded, tactile, hot, cold, prickly, soft, wet, dry, smells, tastes, visual, auditory information and so on and so on. And when I talk about allowing the participants to take leadership, we had one sibling who said, "Can I read a story, can I read a story?" and promptly ran upstairs, grabbed a book, came down and read one of her stories to everybody. We had another who takes piano lessons and asked if he could share his song with us and has played a few times for us on his piano. So it's been a wonderful way to bring in all of the family and to share these experiences together. And total communication, of course, this is so very important for the children we support. Intervenors learn about the role of communication for individuals with Deafblindness, with a total communication approach. We use music videos and a musician with a guitar to allow for wait times and catch up. We often receive photos of the child's craft after it was completed, both from those who participated and those who did it on their own time. We included the ASL signs of the week and we added an ASL interpreter do if not for allowing time for everyone to complete each step before moving on, allowing for the sharing of previous crafts, stories, activities, the exciting events brought about networking and sharing and people laughing and having fun. And we animated our voices and our actions and our sounds to ensure that the participants maintained interest. And lastly, we have virtual presentation, we wanted to keep the atmosphere fun and light. As the monitor, I often would have a virtual background that captured the theme of that week. We ensured the background and working space of the presenter was simple and not cluttered. We also had the presenters wear simple and bright clothing, except maybe for Linda, who often would wear flashy lights or something that glittered, or of course, her pink color of choice. The presenters took turns allowing for continued interest of the participants. We help with ideas to set up the camera for the best angle, which we've discussed previous to this. When we could see that the older sibling was doing the work, we would gently share how to involve the child, suggesting perhaps to use hand for hand or by encouraging the adults at home to see if the child could smell the ingredient. The presenter would hold up the item ingredient for a few more minutes or seconds and wait for all the participants to hold up their item. We never assume something won't work. We have been pleasantly surprised through all of our sessions, never anticipating the wonder. 

Dr. Linda Mamer [00:38:44] And now we're going to discuss what we learned about the many roles that we had for virtual programing. So we had a moderator, observer, a presenter and interpreter, music videos and visuals and our musician with a guitar. So the moderator, observer, here's Theresa, typically the same person performs both roles. However, when we had quite a few participants, more than one screen-worth, we often found it necessary to have another person as an observer as well. So the person observes all the participants, they're watching for eye gaze if they put their hands up issues with keeping up or understanding, and this person lets participants in and out of the session as needed, this person watches for comments in the chat box. In this next point is very important, they could mute and unmuted participants as needed. Typically, when an activity is presented, we would have the other participants muted. This really helped for the presenter to have everyone's attention. Also, they would hold up visuals, as Treece is doing here, to assist with the total communication aspect. The instructions and signs are good, but don't last a long time. So the visuals are good for backups, and they also observe when the participants may be falling behind and can suggest when songs could be played to allow more time to catch up. So here's presenter Paul, they would practice prior to the activity day to figure out the best camera angle, as we've said before, the process and the viewpoints for each part. We added an interpreter at the request of one of our young participants, again for our total communication approach. Now we were using ASL. This led to our developing the ASL signs of the week. The Intervenor Resource Team would choose four or five signs that fit in with the week's craft activity and always included one color. We would also review the previous signs of the week and often use music videos that incorporated ASL. Tracy, one of our talented interveners on our intervenor resource team, offered to play the guitar, and she has even written a couple of original songs that match the activity of the week. She researches songs prior to the activity that could be used when we needed to offer a break in the session. This was a great addition to the YouTube music videos and provided another sensory level. We found a hello song and a goodbye song that we all really liked. They included actions, clear visuals, words that were easy to follow and simple. Originally I thought was have different hello and goodbye songs each week but we actually had children who were asking for these specific songs, and we realized they were recognizing the songs as markers of where we were in the activity. So we use these songs, the hello song and the goodbye song as our anticipation. We also use other music videos from YouTube that incorporated ASL sign. We would learn these songs and their signs and we would repeat them from week to week, such as You Are My Sunshine. 

Theresa Tancock [00:42:19] So to review what was previously said, things we've learned about virtual programing around the visual auditory organization. The moderator background is theme-based and is simple and clear. The names of participants, including the intervenor, siblings, parents are inserted by the moderator, allowing for everyone to share and to talk to each other and chat. The slowing of music videos was something we learned about to ensure that they are easily followed and words are clear and teaching Zoom skills to families, pinning the interpreter or using speaker mode was something that was we found was necessary for families to learn and made it easier visually for the child. We learned that the beginning of covid-19, there was little to no visual or auditory attention by the children with Deafblindness and with virtual programing, this developed quickly in many cases. We have a different vantage point and could see what the families and intervenors cannot. So we will be able to comment on things and make them aware of things that they could not see because we saw the whole picture with everybody on it. There was an increased stamina of each child as our season progressed and the children could come and go as needed during the session or take a break. There was a lot of flexibility for the children, for the families and for us. 

Dr. Linda Mamer [00:43:54] As you know, in our DeafBlind world, our motto is 'do with not for.' We model this on a very regular basis. As a result, during our activities, we had the opportunity to see the importance of doing with the child, not for the child. For example, one of our parents took the craft as soon as the child was done and hung it up outside before we had a chance to share. We would prefer that the child shared and then went outside and she could choose where she wanted to hang the craft rather than the parent doing it on their own. We would gently make these suggestions whenever possible. We would often make comments such as 'I'd like to see what you were doing.' Another example is some parents mix the dry ingredients in the bowl, often ahead of time and before we did it as a group rather than including the child in the action. And again, we would gently coach the parents whenever possible. We did realize that the parents merely wanted to help and expedite the process, but they weren't really understanding or knowing how to include or support their child. Another example was cooking oil was spilled during an activity in the intervenor, correctly stopped to clean up the mess with the child and got a bit behind. We discussed how great this was, even though we had to wait for the child to catch up with the craft. 

Theresa Tancock [00:45:23] So are ideas moving forward, we want to spread the word we've been getting more and more different people each time, but we're really hoping to entice others that we support to join us. We realize that some parents just do not see the true abilities of their child and therefore feel that these activities are not for them. It is a challenge that we accept to help parents realize their program meets the needs of all with some care and attention. Just before Christmas, we took a leap and invited Santa Claus to join our winter Zoom session. It was a wonderful surprise for both the children and families and also for us as we saw the wonder and joy among the children. This was what Christmas was all about. 

Dr. Linda Mamer [00:46:12] And here, Santa, we had an idea about visiting Santa virtually since we could not go see him in person and this turned out to be amazing. Santa was involved from the start with planning and learning ASL signs for the children and a list of the children's names or texted to Santa, which he then included in his list of children's names on his big notepad and called on them individually. 

Theresa Tancock [00:46:45] And our takeaways: never assume COVID pushed us in a way we never thought we'd go. The outcomes were remarkable, however, thinking outside the box, both intervenors and families, some parents didn't see the viability of crafts for their DeafBlind child. We needed to show that this could work. We had to overcome the thought and feeling that the world of Deafblindness would not work with virtual programming. 'This will never work' was not in our vocabulary. Parents had to overcome this thought as well. We had to convince them it worked. We had to show them it worked. We had to model that it worked. Parents warmed up to the idea that they could also participate in this, not just the intervenor, our sessions outside of the summer season are offered on Saturdays. So the parents and families have really come to realize the benefits of both craft activities and networking with others. It was more powerful than we could ever imagine. This will always be a part of our more programming moving forward. 

Dr. Linda Mamer [00:47:52] So our silver linings. Well, there were many. Using the screen time to watch the child's use of vision, where do they look on the screen? What grabs their attention? Is that the sound first? This was helping the family see some of these skills in their own child, many of which they had not noticed these skills before. Having people at home watch the actual attention span of the child went on the Zoom call, both visually and auditorily was a huge growth area. We were helping the families learn about the positioning of the screen. For maximum visual benefit of the child and then seeing the actual responses of the child. One of my students reached out to the screen, it was a big screen TV, to touch his intervenors lips so we knew he could actually see them moving, this was amazing! Having the people at home see the benefits of routines, predictable routines, as opposed to just following the child's lead, which can lead to a somewhat chaotic day. We were showing the parents how to prepare the child for the screen visit with the intervenor in anticipation of it, even if it's just a few minutes in advance of the visit. Also, we looked at how to actually use an object cue and hopefully this leads to a calendar system at home. We were seeing that a lot of the structured things that were going on at home will now lead into summer time, the winter break time, springtime break, with the intervenors in the home as the parents are now having to be much more hands on and they can direct the intervenors more specifically. Now, who knew there were so many baby shark videos and now we're swimming along with the sharks? 

Theresa Tancock [00:49:57] Within CDBA-BC, our message of support will forever be changed for the better as a result of this pandemic. Multiple challenges educated at home, auto-immune compromised, these kids could never participate in face to face programs, and now they can. 

Dr. Linda Mamer [00:50:22] And now we are relaxing. Please enjoy the following slides of our Zooms and creations. 

Theresa Tancock [00:50:44] Thank you for attending our presentation. We hope that we've inspired you to try some of these new things and some of our ideas, we would also like to sincerely thank all the organizers who have spent countless hours moving this symposium to a virtual platform. They did an outstanding job. So here are just some examples of the ASL signs we learned: windchimes, tin cans, green, bird, spider, seed, flower, plant, butterfly, ocean, fish, rock, shark, flower, salt, fire, music, paint and summer. And of course, the colors: red, yellow, blue, green and orange. 

